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ABSTRACT 
This qualitative phenomenological study aimed to uncover the lived experiences of twelve (12) non-special needs 
education (non-SNed) teachers at New Corella National High School, focusing on the challenges they faced in the 
era of inclusive education. Additionally, the study described how these teachers coped with these challenges and the 
insights they gained from their experiences. In-depth interviews (IDI) were conducted with twelve (12) participants 
selected through purposive sampling. Results indicated that non-SNed teachers encountered various challenges, 
including managing diverse learning needs, lacking proper training and resources, and difficulties with integration 
and inclusion. Participants coped with these struggles by receiving comprehensive training, creating an inclusive 
atmosphere, enhancing student engagement and participation, achieving academic progress, and employing flexible 
learning strategies. The insights drawn from their experiences emphasized the importance of cultivating patience 
and adaptability, enriching understanding and empathy, navigating professional growth and challenges in inclusive 
education, and embracing and loving their students. Future researchers should adopt a mixed-methods approach 
with more participants to comprehensively grasp inclusive education processes. 

KEYWORDS- Non-Special Needs Education Teachers, Lived Experience, Challenges, Inclusive Education, 
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INTRODUCTION 
When every student’s strength and challenge are recognized in the classroom, it sets the stage for a profound 

learning experience, especially within special needs education, which occupies a distinctive role in the broader 

educational spectrum. One of the most important factors in the success of educating children with special needs is 

the quality of the teacher. It fosters an environment where students with diverse learning needs are nurtured and 

empowered to reach their full potential. This individualized approach recognizes the unique strengths and challenges 

of each student, allowing them to thrive in a supportive and inclusive learning environment (Roldán et al., 2021).  

 

However, the implementation of inclusive education presents distinct challenges for non-special education teachers. 

Differentiating instruction to cater to diverse learning styles, abilities, and developmental levels within a single 

classroom remains a significant challenge (Ainscow et al., 2019). Managing and supporting students with 

challenging behaviors alongside typical learners continues to require specialized training and effective strategies, 

with additional emphasis on social-emotional learning (Villa & Thousand, 2016). Developing targeted solutions 

empowers teachers to thrive in this crucial role. Specifically, as cited by de Boer et al. (2018), they serve as 

advocates for students with special needs, ensuring that their voices are heard, and their needs are met within the 

school community.  

 

In Indonesia, recent research conducted by Woodcock & Hardy (2023), highlights that the majority of non-special 

needs teachers in Indonesia are facing a moderate level of Professional Self-Efficacy (PSE) within the inclusive 

education setting. This indicates that many educators are finding it challenging to effectively cater to the diverse 

needs of students with special needs within mainstream classrooms. The researchers attribute this difficulty 

primarily to several factors inherent in Indonesia's inclusive education landscape. One significant factor identified is 

the lack of sufficient resources and support systems for non-special needs teachers within mainstream schools. This 

includes inadequate training opportunities, limited access to specialized teaching materials, and a shortage of 

support staff, such as teacher aides or special education coordinators. 

 

In the Philippines, particularly in different areas of Metro Manila, both urban and rural regions, public schools often 

face a shortage of resources. Many educators in the country lack confidence in their ability to effectively teach in an 

inclusive classroom setting. They find it challenging to support students with special needs while also managing a 

large class, requiring careful planning of multiple lesson plans. The current approach of conducting weekend, week-

long, or month-long workshop-seminars is insufficient in adequately preparing teachers, school leaders, and parents 
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of children with special needs for the demands of inclusive education. This lack of readiness may hinder the quality 

of inclusion by not equipping stakeholders with the essential skills and knowledge needed for successful 

implementation (Muega, 2019).    

 

In New Corella National High School, the challenges encountered by non-special needs teachers within the era of 

inclusive education demand thorough investigation, particularly in the local setting. These educators face significant 

obstacles in effectively fulfilling their roles within the inclusive education framework, impacting their ability to 

provide optimal support for students with diverse learning needs. Non-special needs teachers at New Corella 

National High School are confronted with various challenges stemming from the absence of proper training and 

support. According to Cosmeño (February 19, 2024), one critical issue is the lack of adequate training for receiving 

teachers in accommodation and acceptance of students with special needs. This deficiency in comprehensive 

training significantly impedes educators' ability to effectively integrate learners with diverse needs into regular 

classrooms.  

 

Moreover, fostering acceptance among students and peers is a significant challenge for non-special needs teachers at 

New Corella National High School. Without a supportive and inclusive environment, students with special needs 

may face barriers to their learning and social integration, further hindering their educational experiences. The recent 

review of research by Kefallinou et al. (2020a) educational inclusion proven positive effects on the academic 

outcomes of students with special needs, and its positive impact on the subsequent social inclusion of people with 

special needs in terms of further academic opportunities and qualifications, access to employment and developing 

personal relationships within the community. 

 

Numerous studies have explored the real-life experiences of special education teachers working in inclusive 

education environments. Villegas and Tabañag (2023) notably conducted a meta-synthesis of Filipino teachers' 

encounters with inclusive education in the Philippines. Their study combined insights from 15 initial research 

projects, highlighting recurring themes like teachers' professional development, adherence to inclusion policies, and 

innovative teaching methods. While there were positive aspects, teachers also faced challenges such as inadequate 

training in special education, limited educational resources, and the influence of social factors on teaching. Despite 

the valuable insights provided by these studies, there is a gap in the literature regarding the specific difficulties 

encountered by non-special education teachers in the era of inclusive education. Therefore, this research aims to fill 

this gap by focusing on the distinct challenges that non-special education teachers face in today's inclusive education 

landscape. It specifically aims to explore the obstacles that impede their ability to effectively implement inclusive 

education strategies and support students with diverse needs. By examining the particular challenges experienced by 

non-special education teachers, this study seeks to offer a comprehensive understanding of the factors that impact 

their work and the support systems necessary to enhance inclusive education practices. 

 

The significance of addressing the challenges faced by non-special needs teachers will shed light on the perspectives 

of educators working with students with diverse learning needs, enabling the development of strategies to overcome 

obstacles and enhance support systems. By identifying these challenges, the researchers can better equip non-special 

needs education teachers to provide tailored education and support, ultimately fostering the academic and personal 

growth of students with special needs. Furthermore, exploring the challenges faced by non-special needs teachers 

will illuminate the impact of inclusive education on employment opportunities for students with diverse learning 

needs. Aligned with the Department of Education's "MATATAG" program agenda, this study addresses three 

critical components: firstly, it sheds light on the impediments hindering the effective delivery of specialized 

educational facilities and services, crucial for catering to the unique requirements of students with special needs. 

Secondly, by examining the day-to-day experiences of non-special education teachers and their impact on student 

health and academic outcomes, this study contributes to the promotion of learner well-being and inclusivity within 

the educational system. Lastly, it serves as a catalyst for supporting non-special education teachers by identifying 

key areas where additional resources, training, and professional development are needed to enhance their teaching 

efficacy. 

 

LITERATURE REVIEW 
In addressing the complexities encountered by mainstream preschool educators when integrating inclusive education 

practices, it's crucial to underscore the multifaceted nature of the hurdles they face. Beyond the inherent difficulties 

within the classroom, factors such as insufficient opportunities for professional development and restricted access to 

resources play pivotal roles in impeding the seamless support of children with disabilities (Paradowska, 2020). 

These challenges ripple throughout the educational system, revealing systemic inadequacies that undermine the 

overall quality and efficacy of inclusive education initiatives. 

 

Various studies have highlighted the significant hurdles encountered by educators in inclusive education settings, 

particularly those who are not specifically trained in special needs education. Sánchez et al. (2023) underscored that 

the absence of adequate initial teacher training stands out as a major obstacle to effective inclusion practices. This 

deficiency in training directly impacts the ability of teachers to cater to the diverse needs of students within 

mainstream classrooms.  
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Silva (2023) further elucidated the challenges faced by early childhood educators, citing a notable gap in teacher 

training, a lack of incentives, and struggles in delivering high-quality teaching that fosters genuine inclusion. 

Additionally, Triviño-Amigo et al. (2022) observed that educators at both primary and secondary levels often feel 

ill-equipped to manage student diversity, with many expressing dissatisfaction with their initial training. 

Nonetheless, there is a willingness among educators to engage in continuous professional development, particularly 

in the realm of inclusive education, with primary school teachers exhibiting a more positive disposition towards 

further training compared to their secondary counterparts. 

 

Furthermore, when considering the implementation of inclusive education in primary schools, it becomes evident 

that a multifaceted approach is necessary to address the various barriers encountered by educators and students alike. 

For instance, enhancing teacher knowledge and skills in catering to students with special educational needs remains 

a crucial aspect of promoting inclusive practices (Ediyanto et al., 2023a). This includes providing comprehensive 

training sessions that focus on effective instructional strategies, behavior management techniques, and 

individualized support plans tailored to meet the diverse needs of all learners.  

 

Moreover, the significance of school facilities in facilitating inclusive education cannot be overlooked. It is 

imperative to ensure that school environments are physically accessible and equipped with necessary 

accommodations and assistive technologies to create an inclusive and welcoming atmosphere for students with 

disabilities (Ediyanto et al., 2023b; Mangope et al., 2020). By improving the infrastructure of educational settings, 

educators can better cater to the diverse needs of their students and promote an inclusive and supportive learning 

environment that fosters growth and development for all learners. 

 

Additionally, fostering positive student attitudes towards inclusivity and diversity is essential for creating a 

harmonious and accepting school community that values the unique contributions of each individual. Encouraging 

empathy, understanding, and mutual respect among students can significantly enhance the social and emotional 

well-being of all learners, promoting a culture of inclusivity and belonging within the school setting. 

 

Collaboration with various stakeholders, including parents, community members, and external support agencies, 

also plays a pivotal role in promoting successful inclusive education initiatives. By establishing effective 

partnerships and communication channels with these stakeholders, educators can access additional resources, 

expertise, and support systems that are essential for meeting the diverse needs of students with disabilities and 

ensuring their academic and social inclusion within the school community. 

 

Research Questions 

This study seeks to examine the difficulties faced by teachers in special education when implementing inclusive 

education. The research will use a systematic method for gathering and analyzing data, with a focus on three key 

questions to better understand the experiences of special education teachers. 

1. What were the experiences of non-SNed teachers in handling students with diverse needs in the era of 

inclusive education? 

2. How do non-SNed teachers cope with the challenges in teaching students with diverse needs in the era of 

inclusive education? 

3. What insights could be drawn from the experiences and  challenges faced by the non-SNed teachers in 

handling students with diverse needs in the era of inclusive education? 

 

METHODOLOGY 
Research Design  

This study adopted a qualitative research methodology, specifically employing a phenomenological approach, 

to explore the experiences and challenges faced by non-Special Needs Education (non-SNed) teachers in 

managing mainstream classrooms within the context of inclusive education. The phenomenological method is 

particularly suited to understanding the deep, subjective experiences of individuals in educational settings, 

allowing for a nuanced exploration of the complexities inherent in teaching diverse student populations.  

 

Phenomenology serves as a powerful theoretical framework in educational research by facilitating a detailed 

examination of the lived experiences of educators, thereby enriching our understanding of their daily 

challenges and coping mechanisms in inclusive settings (Yüksel & Yıldırım, 2015). By engaging with the 

personal narratives of non-SNed teachers, this study aimed to unearth the thematic elements that characte rized 

their experiences, which include the strategies they employed and the obstacles they encountered.  

 

Data collection for this study involved in-depth interviews with non-SNed teachers from New Corella National 

High School who have managed mainstream classrooms comprising of both typical and special needs students. 

The prerequisite criteria specify that these teachers must have had at least two students with special needs in 

such settings during the academic years 2022-2023. This criterion was based on preliminary findings 

suggesting that teachers with this level of experience provide richer, more insightful data regarding the 

integration of SNed students in mainstream environments (Cullen et al, 2020).  
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The phenomenological analysis was accomplished by transcribing, coding, and thematically analyzing the 

interview data. This process helped identify significant patterns and themes in the teachers' experiences, 

guided by the theoretical perspectives outlined by Barrell (2020), who emphasized the importance of 

understanding the "lived space" within educational practice. 

 

Overall, this research design was chosen because it effectively captures the complex realities and challenges 

faced by teachers in inclusive educational contexts, contributing to the broader discourse on educational 

inclusivity and providing practical insights for policy and practice in similar settings. The findings are 

expected to offer valuable implications for teacher training, classroom management strategies, and policy 

development aimed at enhancing inclusive education practices. 

  

Research Participants 

The subjects of this phenomenological investigation comprised non-Special Needs Education teachers, selected 

randomly, who have encountered numerous difficulties in managing mainstream classrooms within the context of 

inclusive education. Twelve non-Special Needs Education teachers, each responsible for instructing two or more 

Special Needs students within their classrooms, were selected to participate in the In-Depth Interviews. 

Phenomenological research typically includes sample sizes ranging from five to twenty-five participants, as 

recommended by Bartholomew et al. (2021). 

 

Research Instruments 

The interview guide for the IDIs was developed by the researchers and validated by the validator to ensure its 

accuracy. While the questions in the guide were originally formulated in English, participants were encouraged to 

respond in their preferred language to facilitate a more organic and smooth flow of information. 

 

In qualitative research, In-depth interviews (IDI) frequently serve as a cornerstone for comprehending human 

behaviors and experiences. These discussions are intimate and comprehensive, aiming to reveal an individual's 

experiences, viewpoints, and feelings (Politz, 2024). 

 

Data Analysis 

Thematic analysis emerges as a vital approach for uncovering, analyzing, and interpreting patterns within qualitative 

datasets. Braun and Clarke (2022a) emphasize its systematic nature, providing a structured methodology for coding 

data and extracting overarching themes that surpass surface-level scrutiny. In this study, the investigators embraced 

thematic analysis as the guiding framework, adhering to Braun and Clarke's recommended six-step process to 

navigate the data analysis journey. 

 

The exploration of data began with a comprehensive immersion in the dataset, where the researchers acquainted 

themselves with its intricacies and underlying narratives. This initial step involved thorough reading and scanning to 

grasp the dataset's holistic story. Subsequently, meticulous organization and preparation laid the foundation for 

coding, akin to systematically labeling data segments to encapsulate essential concepts and themes (Braun & Clarke, 

2022b). 

 

RESULTS AND DISCUSSION 
The findings of the study were analyzed in this chapter, and the conclusions drawn from them were presented. The 

implications for educational practice were also discussed considering the investigations findings. 

 

Managing Diverse Learning Needs 

Adjusting learning in diverse classrooms can match curriculum goals and boost student interest and involvement. 

However, it needs a customized approach that fits the class and student needs. With different students come different 

needs, so it's crucial to recognize and cater to them. Teachers adapt curriculum goals based on students' development 

stages. To meet diverse student needs, teachers must implement differentiated learning, which means tailoring the 

learning process to match students' readiness, interests, and profiles identified through diagnostic assessments 

(Zulaikha & Laeli, 2023). 

 

The experiences shared by educators in the interviews shed light on the multifaceted challenges inherent in 

managing diverse learning needs in inclusive classrooms. Firstly, IDI_01 and IDI_10 both acknowledge the reality 

of varying attention and focus levels among students, which can pose significant challenges for teachers, particularly 

during activities that require engagement. Additionally, IDI_02 underscores the difficulty of dealing with 

mischievous and difficult students, highlighting the crucial role of effective classroom management strategies in 

maintaining order and facilitating learning. 

 

The need for differentiated instruction is emphasized by IDI_05 and IDI_07, who discuss the necessity of providing 

ndividualized attention and utilizing tailored teaching strategies to accommodate students with diverse abilities and 

learning styles. This underscores the importance of recognizing and addressing the unique needs of each student to 

promote engagement and academic success. 

 

https://doi.org/10.36713/epra0414


   EPRA International Journal of Environmental Economics, Commerce and Educational Management 

   Journal DOI: 10.36713/epra0414 |ISI I.F Value: 0.815|SJIF Impact Factor (2024): 8.481        ISSN: 2348 – 814X 

Volume: 11 | Issue:11 |November 2024 

 

---- 2024 EPRA ECEM     |     https://eprajournals.com/   |    Journal DOI URL: https://doi.org/10.36713/epra0414 -------5 

 Furthermore, the effectiveness of managing students with special needs in inclusive schools is often hampered by 

insufficient communication and collaboration among teachers, special needs coordinators, and parents. 

Implementing effective strategies for managing behavior in the classroom can improve the behavior of students with 

special needs. However, teachers may need to experiment with different approaches before identifying the most 

suitable ones for their individual students (Martínez et al., 2020; Forlin & Chambers, 2020). 

 

Lacking Proper Training and Resources 

The drive towards inclusive education represents a significant advancement in fostering equitable learning 

environments globally. Despite this progress, educators face considerable hurdles primarily due to gaps in teacher 

training and resource allocation. As seen in the varied experiences of educators IDI_12, IDI_10, IDI_06, and 

IDI_08, insufficient training and inadequate resources significantly hamper the effectiveness of inclusive teaching 

practices. 

 

The necessity of comprehensive training for educators in inclusive settings cannot be overstated. Specialized 

training enhances educators' ability to handle diverse learning needs and manage classroom dynamics effectively. 

Research indicates that well-trained teachers exhibit more positive attitudes towards the inclusion of students with 

special needs and demonstrate a higher competency in implementing effective teaching strategies (Guillemot, 2022). 

For instance, IDI_12 encounters difficulties in crafting and executing Individualized Education Plans (IEPs) due to 

limited training, which affects her ability to cater to students requiring personalized attention effectively. 

 

Similarly, IDI_10 and IDI_06 highlight the struggles faced during their initial encounters with students with special 

educational needs, pointing to a significant gap in preparatory training. Without foundational training, teachers like 

IDI_10 find themselves unable to prioritize the needs of all students equally, often to the detriment of those with 

special needs. Furthermore, IDI_08’s experience underscores a lack of training in specialized communication skills 

such as sign language, which is essential for effectively engaging with students who rely on alternative 

communication methods. 

 

Integrating and Inclusion Challenges 

Educators across various settings are confronted with the complex task of integrating and including students with 

diverse needs into mainstream classrooms. This necessitates not only adjustments in teaching methods but also in 

classroom dynamics and the educational environment to foster effective participation and learning for all students. 

As highlighted by several educators, the integration of students with special needs presents both practical and 

emotional challenges that demand thoughtful strategies and adaptations. 

 

One critical aspect of inclusive education is adjusting physical and instructional arrangements to cater to students 

with special needs. IDI_03 shares an instance of having to modify the typical seating arrangement to accommodate a 

student with vision disabilities, underscoring the need for flexible classroom settings. Such adaptations are essential 

not only for accessibility but also for ensuring that these students can participate effectively in the learning process 

(Florian & Black-Hawkins, 2011). This practice supports the idea that educational inclusivity involves more than 

just physical integration; it requires a responsive approach to the unique learning needs of each student. 

 

The necessity for tailored teaching methods is another significant challenge in inclusive education. IDI_04 and 

IDI_08 both emphasize the need to adapt teaching strategies to accommodate different behaviors and learning 

capacities. For example, modifying lesson delivery for a student who is hard of hearing involves ensuring that the 

student can see the teacher's lips to facilitate lip-reading (Maheady et al., 2019). Such individualized strategies not 

only help in addressing specific learning barriers but also promote a sense of belonging and equality among all 

students. 

 

The emotional and practical complexities of teaching in inclusive settings cannot be overlooked. IDI_09 and IDI_11 

discuss the mix of excitement and frustration that comes with handling students from diverse backgrounds and with 

special educational needs. These emotions are part of the day-to-day realities of implementing inclusive education, 

reflecting the unpredictable and often challenging nature of teaching diverse groups of students (Avramidis & 

Norwich, 2002). Furthermore, as IDI_07 points out, managing classroom dynamics and allocating time effectively 

between students with varying needs can complicate teaching schedules and impact the learning of both special 

needs and regular students. 

 

Needing comprehensive training  

High-quality training for teachers is critical to inclusive teaching. Lack of preparedness for inclusive teaching may 

result from gaps in teachers’ knowledge about pedagogies and other aspects of inclusion. Teacher education can 

address issues ranging from instructional techniques and classroom management to multi-professional teams and 

learning assessment (UNESCO, 2020). 

 

Moreover, educational institutions are responsible for providing professional training to teachers in various subjects. 

In Nigeria, Faculties/Institutes of Education oversee teacher training at all levels of schooling. This training includes 

a foundation in general education and specialized preparation in areas such as child psychology, teaching 

techniques, and educational history. Teacher education plays a key role in implementing inclusive education in 
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Nigeria by equipping teachers with the necessary competencies. Inclusive education emphasizes three key aspects 

for teachers: Equality, which ensures equal opportunities for all students; Quality, which focuses on meaningful 

learning experiences; and Equity, which addresses special educational needs. To effectively support all students, 

teachers must receive training in inclusive education during their initial education and ongoing professional 

development throughout their careers, rather than just attending isolated training sessions. Embracing inclusive 

education in teacher training is essential for creating learning environments and curricula that cater to the needs of 

all students (Ibeagha & Ulochukwu, 2019). Absolutely, the insights provided by IDI_01 and IDI_11 underscore the 

invaluable role of training in equipping educators with the strategies essential for meeting the diverse needs of 

students with special requirements. These accounts emphasize the pivotal role of ongoing learning and skill 

development in fostering inclusive environments where every student can thrive. 

 

Creating an Inclusive Atmosphere  

Inclusion in schools is not just about providing additional support to children with special educational needs. It is 

about creating a learning environment that works for all pupils, whether they have a disability or find it harder to 

learn and achieve for other reasons (Shingleton, 2023). 

 

Moreover, Inclusive classrooms are crucial for promoting student success, social and emotional well-being, and a 

positive school community. An inclusive classroom is where all students feel welcome, valued, and supported, with 

diversity acknowledged, celebrated, and integrated into the learning experience. According to a study published in 

the Journal of Educational Psychology, students in inclusive classrooms had better academic outcomes than those in 

non-inclusive classrooms. The study found that inclusive classrooms were associated with higher achievement in 

reading and math, as well as improved social skills (Kyriazi & Kyriazi, 2024). The testimonies of IDI_01, IDI_03, 

IDI_04, IDI_07, and IDI_09 collectively illuminate the paramount importance of fostering an inclusive and 

supportive classroom atmosphere, particularly for students with special needs or disabilities (SNEDs). 

 

Furthermore, ensuring an inclusive atmosphere for students with special needs is imperative for promoting their 

academic success, well-being, and social integration within educational settings. Research highlights the 

significance of creating environments that accommodate diverse needs and foster a sense of belonging for all 

students. Inclusive education involves recognizing and valuing the unique abilities and contributions of students 

with special needs, while also providing appropriate support and accommodations to facilitate their learning. By 

embracing inclusive practices, schools can create a culture of acceptance and respect, where all students feel 

empowered to participate fully in academic and social activities (Akbar et al., 2023b). 

 

Enhancing Student Engagement and Participation 

Student engagement denotes the level of focus, inquisitiveness, enthusiasm, positivity, and dedication exhibited by 

students during their learning experiences, encompassing their intrinsic motivation to advance and excel in their 

educational journey (Bernstein, 2023). Active involvement and participation of students with special needs play a 

pivotal role in their educational journey. It promotes dynamic learning, customized teaching methods, heightened 

motivation, improved social interactions, self-assurance, autonomy, and the establishment of an inclusive 

atmosphere. As evidenced by the accounts provided by IDI_04, IDI_05, and IDI_09, the most significant 

achievement lies in the active involvement and participation of their students with special needs in any given 

activities. 

 

Furthermore, engaging these students actively not only deepens their comprehension and memory retention but also 

fosters a sense of belonging, empowerment, and competence, paving the way for their academic, social, and 

emotional success. By adapting instructional approaches to their unique requirements and facilitating opportunities 

for engagement and cooperation, educators can empower special needs students to acquire the skills, confidence, 

and autonomy essential for thriving in academic environments and broader societal contexts. 

 

Having academic progress and achievement 

Monitoring student progress constitutes a crucial aspect of education, and it's not limited to the students alone. 

Consistent formal and informal evaluations offer teachers significant insights into their students' advancements and 

accomplishments. Moreover, tracking student progress allows educators to introspect on their teaching methods and 

evaluate the effectiveness of their instructional approaches (Victoria, 2022).   It is crucial for teachers that students 

with special needs make progress and achieve success in their educational path. Apart from meeting professional 

and legal responsibilities, it involves creating inclusive settings conducive to the success of all students. Assessing 

their advancement enables instructors to customize teaching methods, ensuring that each student receives the 

necessary assistance to maximize their capabilities. As highlighted by IDI_03 and IDI_07, it is considered a success 

when students with special needs advance to the next academic level and progress beyond their current grade level. 

 

Ultimately, nurturing an inclusive environment where each student's unique abilities are recognized and supported 

not only fosters academic achievement but also cultivates empathy, understanding, and a sense of community among 

all learners. 
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Flexibility in Learning Strategies  

Teachers must accommodate their students because each learner possesses distinct characteristics, encompassing 

diverse backgrounds, capabilities, learning modalities, and requirements. Through modifying their instructional 

techniques, resources, and methodologies, educators can more effectively address the specific needs of every 

student, fostering deeper comprehension and facilitating enriching learning encounters. This adaptability enables the 

creation of inclusive settings where all students perceive themselves as respected, assisted, and empowered to thrive. 

Moreover, adjusting to students cultivates stronger bonds between teachers and learners, improves communication, 

and cultivates a favorable learning ambiance, thereby leading to enhanced academic achievements and overall 

student welfare.  

 

According to Noon (2024), Recognizing variations among students, such as their diverse levels of preexisting 

knowledge and potential learning obstacles, constitutes a fundamental aspect of effective teaching. Adjusting 

teaching methods responsively, which may involve offering tailored assistance to students facing difficulties, is 

likely to enhance student achievement. As mentioned by IDI_04, IDI_09, IDI_10, and IDI_12, teachers should 

integrate alternative approaches and teaching strategies for students with special needs. 

 

Cultivating Patience and Adaptability 

Teaching students with special needs (SNed) demands unique skills, including patience and adaptability. Non-SNed 

teachers often experience growth and understanding, recognizing that patience is a cornerstone of effective 

instruction. Teacher patience was a significant positive predictor of student knot success (Jandrić et al., 2020c), this 

is also seen in the testimonies of (IDI_09) who shared that always prioritize patience because students rely on us. 

According to Jandrić et al. (2020d), referred to a patient person as one who not only understands the shortcomings of 

others, but also that one’s own personal desires are not more or less important than the needs of others.  

 

Non-SNed teachers must be adaptable to meet the unique needs of SNed students, constantly reassessing and 

modifying their teaching approaches. This includes incorporating sensory-friendly materials, adjusting 

communication methods, and providing additional support to ensure personalized instruction tailored to individual 

requirements. The capacity to adapt in order to effectively manage is crucial for teachers’ work in the classroom, 

staff room, and beyond (Collie & Martin, 2016). This seen in the testimonies of (IDI_03) who shared that teachers 

must have patience and be adaptable to children’s needs. 

 

The Cultivating patience and adaptability demonstrated by non-SNed teachers when teaching SNed students not 

only enriches the educational experience but also promotes inclusivity and equity in the classroom. Through their 

dedication and willingness to embrace the diverse needs of all learners, these educators play a pivotal role in 

fostering an environment where every student can thrive and reach their full potential. 

 

Enriching Understanding and Empathy  

In the era of inclusive education, fostering a culture of understanding and empathy towards students is not only 

crucial but fundamental. Relatedness support refers to an open, honest and caring attitude that leads to the 

development of a mutually positive relationship between student and teachers (Aldrup et al., 2022), this seen in the 

testimonies of (IDI_08) shared that compassion is essential for connecting and assisting others, you do not 

necessarily need to be a teacher to show concern. (Korpershoek et al., 2019). Relatedness support refers to an open, 

honest and caring attitude that leads to the development of a mutually positive relationship between student and 

teachers. In practice, relatedness support, for example, translates into individualized teacher−student conversations.  

 

The experience of teaching SNed students empowers non-SNed teachers to become more empathetic and 

understanding educators. Teachers experienced recurring obstacles such as insufficient preparedness and expertise 

for special education, a lack of educational services, and general social contexts that substantially impact teacher 

teaching. However, professionalism and perseverance in adjusting inclusion justify the teacher's responsibility to 

sustain resilience and inventiveness for their students in a challenging educational environment. (Macabenta et al., 

2023), this seen in the testimonies of (IDI_04) shared that teaching is more than just a job—it is a heartfelt calling, a 

profound commitment that goes beyond mere profession. 

 

Navigating Professional growth and Challenges in Inclusive Education  

In the realm of inclusive education, non-Special Needs Education (SNed) teachers encounter a dynamic landscape 

that fosters both professional growth and challenges. Inclusive education poses a transformative journey for 

educators as they navigate classroom complexities. From initial feelings of apprehension to the emergence of a 

profound sense of purpose, teachers undergo a process of adaptation and skill development aimed at meeting the 

diverse needs of all students. Amidst the challenges posed by time constraints and varying student abilities, 

educators find themselves propelled towards continuous learning and innovation in their pedagogical approaches. 

 

According to Smith (2023), inclusive education fosters professional growth in non-SNed teachers by encouraging 

them to develop new skills and approaches to reach all learners. As evidenced by the accounts provided by IDI_01, 

IDI_02, and IDI_09, inclusive education empowers non-SNed teachers to embrace challenges, develop new skills, 

adapt their teaching methods, and continually grow professionally to meet the diverse needs of all students, 

ultimately fostering a more inclusive and effective learning environment.  
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Embracing and Loving Students  

Embracing and loving students for who they are is at the heart of effective teaching in the era of inclusive education. 

Non-special needs education teachers face unique challenges in catering to diverse learning needs while ensuring 

each student feels valued and supported. This involves fostering a classroom environment that celebrates 

differences, promotes empathy, and cultivates a deep understanding of each student's strengths and areas for growth. 

By embracing this ethos, teachers can navigate the complexities of inclusive education with resilience and 

compassion, ultimately enriching the educational experience for all students. 

 

As stated by Hiles (2021), teachers should prioritize love, care, understanding, and acceptance of their students. This 

approach emphasizes the importance of creating a supportive and nurturing learning environment where students 

feel valued and respected, ultimately fostering their academic and personal growth. Non-SNed teachers, as echoed 

by IDI_01, IDI_02, IDI_04, IDI_08, and IDI_12, should prioritize building genuine connections with their students, 

fostering empathy, understanding, and a sense of belonging in the classroom. These relationships lay the 

groundwork for effective teaching and student development in inclusive educational settings. Positive student 

relationships, as highlighted by MS (2024), are foundational for academic success, fostering student engagement in 

learning and leading to enhanced academic outcomes. Ultimately, the bond between educators and students forms 

the cornerstone of a successful educational journey, paving the way for holistic growth and achievement. 

 

Implication for Educational Practice 

This study explored the challenges faced by non-special needs education (non-SNed) teachers in the era of inclusive 

education. The factors influencing these teachers have significant implications for institutional practices, educational 

caretakers, and stakeholders, highlighting the need for enhanced support for teachers. 

 

The results of this qualitative exploration, while insightful, are based solely on the experiences of selected non-SNed 

teachers from New Corella National High School, located in the New Corella District of the Division of Davao del 

Norte. Therefore, the findings may not be generalizable to non-SNed teachers in other schools across the 

Philippines. The challenges identified at the research site may not reflect the experiences of non-SNed teachers in 

different contexts. 

 

To gain more extensive insights and validate the findings, future researchers should consider employing a mixed-

methods research design that includes both qualitative and quantitative approaches. Involving a larger number of 

participants and expanding the study to district or division levels would provide a broader understanding of the 

challenges faced by non-SNed teachers and ensure a more comprehensive analysis. 

 

In educational practice, while teachers are expected to be proficient and knowledgeable in their teaching methods 

and capable of handling heterogeneous student populations, they should also receive more comprehensive training. 

Such training should equip them with the necessary information and strategies to effectively address the challenges 

of inclusive education. Collaborating with special needs education (SNed) teachers and coordinators can provide 

non-SNed teachers with valuable advice and practical tips. This collaboration is crucial in fostering a supportive 

environment where all teachers feel prepared to meet the diverse needs of their students. 

 

High schools should intensify the implementation and development of SNed programs to create conducive learning 

environments for students with special needs transitioning from elementary to high school. This involves not only 

the construction of appropriate facilities but also the integration of inclusive practices within the school's curriculum 

and culture. 

 

Additionally, teaching values should be organized regularly to motivate both teachers and students to embrace 

inclusion in all aspects of school life. SNed coordinators should administer and interpret assessment tests for 

students with special needs. The results of these tests can guide teachers and the school administration in developing 

specific plans and actions to support these students effectively. 

 

There should be increased support for inclusive education, as emphasized in the Department of Education's 

MATATAG agenda. This agenda underscores the importance of inclusive education and calls for a collaborative 

effort to ensure that all students, regardless of their needs, receive a quality education. By adhering to this agenda, 

schools can promote a more inclusive and supportive educational environment. 

 

In summary, the findings of this study highlight the need for improved training, collaboration, and support for non-

SNed teachers. By addressing these needs, educational institutions can better equip teachers to handle the 

complexities of inclusive education, ultimately benefiting all students. 

 

CONCLUSION 
Numerous studies have extensively examined the challenges encountered by special needs education (SNed) 

teachers within the framework of inclusive education across various nations. However, there remains a significant 

gap in understanding the experiences of non-SNed teachers who instruct students with special needs in inclusive 

classrooms and how they navigate and adapt to this dynamic educational landscape. By addressing this gap, the 

proposed study aims to provide a comprehensive insight into the specific challenges faced by non-SNed teachers in 
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the era of inclusive education. This research endeavor holds the potential to enhance our understanding of the 

complexities inherent in inclusive educational settings and offer valuable insights into supporting and empowering 

all teachers to effectively meet the diverse needs of their students. 

 

Previous research has provided compelling evidence that non-SNed teachers encounter various challenges when 

addressing the needs of students with special needs in the context of inclusive education. Among these challenges is 

the struggle to effectively manage diverse learning needs within the classroom. Negotiating these diverse needs can 

lead to feelings of frustration, particularly when contending with disruptive behaviors. However, it's important to 

note that in the face of these challenges, teachers often develop invaluable skills such as patience and adaptability, 

which are essential for creating an inclusive learning environment. Additionally, another significant challenge faced 

by non-SNed teachers is the lack of adequate training in special education practices. This deficit in training can 

hinder their ability to effectively integrate and include students with special needs in their classrooms, further 

exacerbating the challenges they encounter. Addressing these challenges through targeted training and support 

mechanisms is crucial for facilitating the successful inclusion of all students in the educational process. 

 

In coping with the challenges faced by non-SNed teachers in the era of inclusive education, these teachers have been 

seeking out training programs and support from designated coordinators to better address the diverse needs of their 

students. These teachers encounter various challenges in their classrooms, ranging from accommodating different 

learning styles to effectively supporting students with diverse needs. To meet these challenges head-on, they are 

engaging in training sessions, specialized programs, and seeking guidance from coordinators who serve as resources 

for navigating the intricacies of inclusive education. By actively seeking out these opportunities and leveraging the 

support available, non-SNed teachers are equipping themselves with the necessary skills and knowledge to create 

inclusive learning environments where all students can thrive academically and socially.  

The experiences of non-SNed teachers in the era of inclusive education reveal valuable insights into their 

professional development. One prominent insight is the cultivation of increasing patience and adaptability. As non-

SNed teachers navigate the diverse learning needs of their students, they often encounter situations that demand 

flexibility and resilience. Another significant insight gleaned from the experiences of non-SNed teachers is the 

profound impact of enhancing understanding and empathy within the classroom and broader professional context. 

Engaging in an inclusive environment prompts teachers to deepen their understanding of diverse perspectives and 

experiences. This heightened awareness fosters empathy, enabling teachers to better connect with their students and 

colleagues. As a result, teachers experience personal and professional growth, expanding their capacity for effective 

communication, collaboration, and problem-solving.  

 

The study recommends for the implementation of targeted training programs, workshops, and other forms of support 

for teachers who lack specialized training in Special Needs education. Such initiatives are crucial for ensuring that 

all students, including those with diverse needs, receive inclusive and successful education. In addition to 

professional development opportunities, the study suggests the creation of specialized programs or activities tailored 

specifically for students with special needs within the framework of inclusive education. Building on the example of 

the Special Program for Arts (SPA), schools could develop similar initiatives designed to cater to the unique 

interests, talents, and needs of students with special needs. Moreover, these programs offer opportunities for 

socialization and peer interaction, promoting inclusive attitudes and relationships among students of all abilities.  

 

The Department of Education (DepEd) can play a crucial role in supporting non-Special Needs education teachers 

by offering tailored training programs and seminars, such as those outlined in the four components of the 

Department's "MATATAG" program. By organizing these initiatives, DepEd can ensure that teachers receive 

comprehensive guidance on addressing the diverse needs of students in their classrooms. Additionally, DepEd can 

extend its support by ensuring that every school has professional special needs education teachers, rather than solely 

relying on regular teachers to handle these students. These components likely cover essential aspects such as 

understanding special needs, implementing inclusive teaching strategies, fostering positive classroom environments, 

and promoting collaboration among educators, parents, and other stakeholders. The results of this study, paired with 

this program, will empower teachers with the knowledge and skills they need to effectively support students with 

diverse needs, ultimately fostering inclusive and supportive learning environments across schools nationwide. 

 

Acknowledgement 

The researchers extend their heartfelt gratitude and deep appreciation to everyone who has contributed in any way 

through their support, professional advice, words of inspiration, encouragement, and, most importantly, prayers for 

the successful completion of this study: 

To our research adviser, Ma’am Mharla B. Abenoja, for her expertise, patience, and unwavering support have 

guided us throughout this journey, from the initial crafting of the title to the final stages of publication. Her 

insightful feedback, attention to detail, and dedication to our success have been invaluable in shaping this study. 

 

To our co-researchers and contributors namely: Kris Charlotte Ihalas, Vanessa Kate Legaspi, Caren Grace Lumanip, 

Erjie Mabalatan, Prince Laurence Macoto, Deanna Laurice Magallon, Ronnielyn Mamolo, and Princess Mae 

Manera, whose hard work, commitment, and unwavering support have been instrumental in every phase of this 

research, we are immensely thankful. Their dedication to our shared vision has brought depth and clarity to our 

findings. 

https://doi.org/10.36713/epra0414


   EPRA International Journal of Environmental Economics, Commerce and Educational Management 

   Journal DOI: 10.36713/epra0414 |ISI I.F Value: 0.815|SJIF Impact Factor (2024): 8.481        ISSN: 2348 – 814X 

Volume: 11 | Issue:11 |November 2024 

 

---- 2024 EPRA ECEM     |     https://eprajournals.com/   |    Journal DOI URL: https://doi.org/10.36713/epra0414 -------10 

To our Principal, Ma’am Raquel G. Tagalinao, for her steadfast support and kindness. Her leadership and 

encouragement have provided us with the strength to persevere; 

 

To our esteemed panel members, Sir Bryan Benegian, Ma’am Nikki Paye Javinez, Sir Jester Alejan, Ma’am 

Carjoline Delima, Sir Cee Jae Darunday and Ma’am Orlanie Moring, for their valuable suggestions, constructive 

criticisms, and expert advice. Their contributions have been crucial in refining our research. 

 

To Ma’am Jeane Fe Nanual, our Senior High School Coordinator, for her immense support and dedication to all the 

activities of the Senior High School Department. Her encouragement and guidance have greatly facilitated our 

research efforts; 

 

To our friends and classmates, for their words of support, prayers, and assistance with our extracurricular activities. 

Their camaraderie and solidarity have made this journey more meaningful and memorable; 

 

To our parents and siblings, for their unwavering love, boundless support, patience, and sacrifices—both emotional 

and financial. Their faith in us and their endless encouragement have provided us with the strength and motivation to 

persevere; 

 

Most importantly, to our Heavenly Father, whose unwavering faith and boundless grace have been our guiding light. 

We are grateful for His sustaining force and divine intervention that have seen us through this journey. 

With deepest gratitude and reverence, we give all honor and glory to God! 

 

REFERENCES 
1. Ahmed, S. K. (2024a). The pillars of trustworthiness in Qualitative research. Journal of Medicine, Surgery, and Public 

Health, 100051.https://doi.org/10.1016/j.glmedi.2024.100051 
2. Ahmed, S. K. (2024b). The pillars of trustworthiness in Qualitative research. Journal of Medicine, Surgery, and Public 

Health, 100051. https://doi.org/10.1016/j.glmedi.2024.100051 
3. Ainscow, M. Slee, R. & Best, M. (2019) Editorial: the Salamanca Statement:25 years on, International Journal of 

Inclusive  Education. Research Explorer the University of Manchester.      
https://research.manchester.ac.uk/en/publications/ainscow-m-slee-r- amp-best-m-2019-editorial-the-salamanca-
statemen 

4. Akbar, K., Damanik, F. H. S., Juliana, J., Akib, A., & Wibowo, F. I. S. (2023a).  Inclusive Education Practices:  
Fostering an accessible learning environment for diverse learners. Global International Journal of Innovative Research, 
1(3), 227–232.https://doi.org/10.59613/global.v1i3.35 

5. Akbar, K., Damanik, F. H. S., Juliana, J., Akib, A., & Wibowo, F. I. S. (2023b).  Inclusive Education Practices:  
Fostering an accessible learning environment for diverse learners. Global International Journal of  Innovative 
Research, 1(3), 227–232. https://doi.org/10.59613/global.v1i3.35 

6. Aldrup, Karen & Carstensen, Bastian & Klusmann, Uta. (2022). Is Empathy the Key to Effective Teaching? A 
Systematic Review of Its Association with Teacher-Student Interactions and Student Outcomes. Educational 
Psychology Review. 34. 1-40. 10.1007/s10648-021-09649-y. 

7. Almoslamani, Y. (2022). The impact of learning strategies on the academic achievement of university students in Saudi 
Arabia. Learning and Teaching in Higher Education: Gulf Perspectives, 18(1), 4–18. https://doi.org/10.1108/lthe-08-
2020-0025 

8. Alnahdi, G. H., Lindner, K., & Schwab, S. (2022). Teachers’ implementation of inclusive teaching practices as a 
potential predictor for students’ perception of academic, social and emotional inclusion. Frontiers in Psychology, 13. 
https://doi.org/10.3389/fpsyg.2022.917676 

9. Arifin, S. R. M. (2018). Ethical considerations in qualitative study. International Journal of Care Scholars, 1(2), 30–
33. https://doi.org/10.31436/ijcs.v1i2.82 

10. Avramidis, E., & Norwich, B. (2002). Teachers’ Attitudes towards Integration/Inclusion:A Review of the Literature. 
European Journal of Special Needs Education, 17, 129-147.  
https://doi.org/10.1080/08856250210129056 

11. Baah, E. A. (2022). Navigating participant apprehension. Waikato Journal of  Education, 27(2), 41–45. 
 https://doi.org/10.15663/wje.v27i2.935 

12. Barrell, B. R. (2020). Researching Lived Experiences: Human Science for an Action Sensitive Pedagogy (Max van 
Manen). Paideusis, 7(1), 47–49. https://doi.org/10.7202/1073288ar 

13. Bartholomew, T. T., Joy, E. E., Kang, E., & Brown, J. (2021). A choir orcacophony? Sample sizes and quality of 
conveying participants’ voices in phenomenological research. Methodological Innovations, 14(2). 
 https://doi.org/10.1177/20597991211040063 DSLJÖFÜJWOQÄ 

14. Bernstein, L. (2023). Student Engagement: Why it Matters. Xello.  
https://xello.world/en/blog/student-engagement/what-is-student- engagement/ 

15. Booth, W. C., Colomb, G. G., Williams, J. M., Bizup, J., & FitzGerald, W. T. (2024). The Craft of Research, Fifth 
Edition.  https://doi.org/10.7208/chicago/9780226826660.001.0001 

16. Branstetter, R. (2020). How teachers can help students with special needs navigate  distance learning. Greater Good. 
https://greatergood.berkeley.edu/article/item/how_teachers_can_helpstudents_with_special_needs_navigate_distance_l
earning#:~:text=Get%20creative%20with%20accommodations%20and%20supports&text=They%20often%20need%
20specialized%20instruction,are%20on%20the%20right%20track. 

17. Braun, V., & Clarke, V. (2022a). Toward good practice in thematic analysis:  Avoiding common problems and 
be(com)ing aknowingresearcher. International Journal of Transgender Health, 24(1), 1–6.  

https://doi.org/10.36713/epra0414


   EPRA International Journal of Environmental Economics, Commerce and Educational Management 

   Journal DOI: 10.36713/epra0414 |ISI I.F Value: 0.815|SJIF Impact Factor (2024): 8.481        ISSN: 2348 – 814X 

Volume: 11 | Issue:11 |November 2024 

 

---- 2024 EPRA ECEM     |     https://eprajournals.com/   |    Journal DOI URL: https://doi.org/10.36713/epra0414 -------11 

https://doi.org/10.1080/26895269.2022.2129597 
18. Braun, V., & Clarke, V. (2022b). Toward good practice in thematic analysis:  Avoiding common problems and  

be(com)ing aknowingresearcher. International Journal of Transgender Health, 24(1), 1–6.  
 https://doi.org/10.1080/26895269.2022.2129597 

19. Braun, V., & Clarke, V. (2022c). Toward good practice in thematic analysis:  Avoiding common problems and  
be(com)ing aknowingresearcher.  International Journal of Transgender Health, 24(1), 1–6.  

 https://doi.org/10.1080/26895269.2022.2129597 
20. Bush, D. (2023). 7 reasons why you should record all your interviews.https://www.linkedin.com/pulse/7-reasons-why-

you-should-record-all-your-interviews-
darrenbush#:~:text=Recording%20interviews%20allow%20for%20a,their%20performance%20is%20thoroughly%20
evaluated. 

21. Campbell, S., Greenwood, M., Prior, S., Shearer, T., Walkem, K., Young, S.,  Bywaters, D., & Walker, K. (2020).  
Purposive sampling: complex or  simple? Research case examples. Journal of Research in Nursing,  25(8), 
652–661. https://doi.org/10.1177/1744987120927206 

22. Cchiaro. (2022). Strategies for Teaching Students with Disabilities. Graduate  Programs for Educators. 
 https://www.graduateprogram.org/2022/11/strategies-for-teaching- students-with-disabilities/ 

23. Chen, A. (2021). Challenges to inclusion. In Advances in educational marketing, administration, and leadership book 
series (pp. 1–22). https://doi.org/10.4018/978-1-7998-6816-3.ch001 

24. Collie, R.J., & Martin, A.J. (2016). Adaptability: An important capacity for effective teachers. Educational Practice and 
Theory, 38, 27-39. DOI: 10.7459/ept/38.1.03. 

25. Cooper, J. J., & Ozansoy, K. (2022). The impacts of strategies in teaching on students’ performance in school. 
dergi.neu.edu.tr. https://doi.org/10.32955/neuje.v5i2.631 

26. Cullen, M. A., Lindsay, G., Hastings, R., Denne, L., & Stanford, C. (2020). Special Educational needs in  
mainstream Schools: Evidence review.  https://eric.ed.gov/?id=ED612232 

27. Cummings, E. (2022). Understanding inclusion in the classroom and it’s value for students. Behaviorist. 
https://www.behaviorist.com/the-importance-of-inclusion-in-the-classroom/ 

28. De Boer, H., Timmermans, A., & Van Der Werf, G. (2018). The effects of teacher expectation interventions on 
teachers’ expectations and student achievement: narrative review and meta-analysis. Educational Research and 
Evaluation, 24(3–5), 180–200. https://doi.org/10.1080/13803611.2018.1550834 

29. DeRenzo, E. G., Singer, E. A., & Moss, J. (2020). Recruiting research participants. In Elsevier eBooks (pp. 141–148). 
https://doi.org/10.10  

30. Ediyanto, E., Ramadhani, R. S., Fitrasari, B. D., Kenila, E., Sunandar, A., Hastuti, W. D., & Suhendri, S. (2023a). 
The problems in the implementation of inclusive education in primary schools. Journal of  ICSAR, 7(1), 1.  
https://doi.org/10.17977/um005v7i12023p1 

31. Ediyanto, E., Ramadhani, R. S., Fitrasari, B. D., Kenila, E., Sunandar, A.,  Hastuti, W. D., & Suhendri, S.  
(2023b). The problems in the  implementation of inclusive education in primary schools. Journal of  ICSAR, 7(1), 1.  
https://doi.org/10.17977/um005v7i12023p1 

32. European Agency for Special Needs and Inclusive Education. (2017). Inclusive education and classroom  
practice in secondary education. European Agency for Special Needs and Inclusive Education.https://www.european-
agency.org/resources/publications/inclusive-education-and-classroom-practice-secondary-education 

33. Ewell, R. (2024). Fostering inclusivity: the power of empathy in supporting special needs individuals. Medium. 
https://russewell.medium.com/fostering-inclusivity-the-power-of-empathy-in-supporting-special-needs-individuals-
bf1b2150fef2 

34. Fildzah, Y. N. (2020). Comparative study of competency and certification of  special education teachers in Indonesia 
and another various country.  Indonesian Journal of Disability Studies, 7(1), 40–49.  
https://doi.org/10.21776/ub.ijds.2019.007.01.5 

35. Florian, L. (2019). On the necessary co-existence of special and inclusive education. International Journal of Inclusive 
Education, 23(7–8), 691–704. https://doi.org/10.1080/13603116.2019.1622801 

36. Florian, L., & Black‐Hawkins, K. (2011). Exploring inclusive pedagogy. British Educational Research Journal, 37(5), 
813–828. /https://doi.org/10.1080/01411926.2010.501096 

37. Forlin, C., & Chambers, D. (2020). Diversity and inclusion and special education. Oxford Research Encyclopedia of 
Education. https://doi.org/10.1093/acrefore/9780190264093.013.1214 

38. Guillemot, F., Lacroix, F., & Nocus, I. (2022). Teachers’ attitude towards  inclusive education from 2000 to 2020: 
An extended meta-analysis.  International Journal of Educational Research Open, 3, 100175. 
 https://doi.org/10.1016/j.ijedro.2022.100175 

39. Hayes, A. (2023). Audit Trail: definition, how it works, types, and  example.  Investopedia. 
https://www.investopedia.com/terms/a/audittrail.asp 

40. Hiles, S. (2021). The importance of the Teacher-Student  relationship and what the new teacher needs to know. 
https://www.linkedin.com/pulse/importance-teacher-student-relationship-what-new-teacher-
hiles#:~:text=Students%20are%20more%20motivated%20to,dropping%20grades%2C%20particularly%20in%20ma
th. 

41. Ibeagha, C. J., & Ulochukwu, C. M. (2019). Teacher Training in Inclusive Education. Approaches in International 
Journal of Research  Development, 11(1), 1-8.  
https://globalacademicgroup.com/journals/approaches/V11N1P3-2019_Approaches.pdf 

42. Inclusive classroom climate. (2021). Poorvu Center for Teaching and Learning.  
https://poorvucenter.yale.edu/ClassClimates#:~:text=An%20inclusive%20classroom%20climate%20refers,%2C%20l
earning%20preferences%2C%20or%20education. 

43. Jandrić, P., Hayes, D. L., Truelove, I., Levinson, P., Mayo, P., Ryberg, T., Monzó, L. D., Allen, Q., Stewart, P. A., 
Carr, P. R., Jackson, L., Bridges, S., Escaño, C., Grauslund, D., Mañero, J., Lukoko, H. O., Bryant, P., Martinez, A. F., 

https://doi.org/10.36713/epra0414


   EPRA International Journal of Environmental Economics, Commerce and Educational Management 

   Journal DOI: 10.36713/epra0414 |ISI I.F Value: 0.815|SJIF Impact Factor (2024): 8.481        ISSN: 2348 – 814X 

Volume: 11 | Issue:11 |November 2024 

 

---- 2024 EPRA ECEM     |     https://eprajournals.com/   |    Journal DOI URL: https://doi.org/10.36713/epra0414 -------12 

Gibbons, A., . . . Hayes, S. (2020a). Teaching in the age of Covid-19. Postdigital Science and Education, 2(3), 1069–
1230. https://doi.org/10.1007/s42438-020-00169-6 

44. Jandrić, P., Hayes, D. L., Truelove, I., Levinson, P., Mayo, P., Ryberg, T., Monzó, L. D., Allen, Q., Stewart, P. A., 
Carr, P. R., Jackson, L., Bridges, S., Escaño, C., Grauslund, D., Mañero, J., Lukoko, H. O., Bryant, P., Martinez, A. F., 
Gibbons, A., . . . Hayes, S. (2020b). Teaching in the age of Covid-19. Postdigital Science and Education, 2(3), 1069–
1230. https://doi.org/10.1007/s42438-020-00169-6 

45. Jandrić, P., Hayes, D. L., Truelove, I., Levinson, P., Mayo, P., Ryberg, T., Monzó, L. D., Allen, Q., Stewart, P. A., 
Carr, P. R., Jackson, L., Bridges, S., Escaño, C., Grauslund, D., Mañero, J., Lukoko, H. O., Bryant, P., Martinez, A. F., 
Gibbons, A., . . . Hayes, S. (2020c). Teaching in the age of Covid-19. Postdigital Science and Education, 2(3), 1069–
1230. https://doi.org/10.1007/s42438-020-00169-6 

46. Jandrić, P., Hayes, D. L., Truelove, I., Levinson, P., Mayo, P., Ryberg, T., Monzó, L. D., Allen, Q., Stewart, P. A., 
Carr, P. R., Jackson, L., Bridges, S., Escaño, C., Grauslund, D., Mañero, J., Lukoko, H. O., Bryant, P., Martinez, A. F., 
Gibbons, A., . . . Hayes, S. (2020d). Teaching in the age of Covid-19. Postdigital Science and Education, 2(3), 1069–
1230. https://doi.org/10.1007/s42438-020-00169-6 

47. Jimerson, S. R., Burns, M. K., & VanDerHeyden, A. M. (2016). Handbook of  Response to Intervention. In Springer 
eBooks.  https://doi.org/10.1007/978-1-4899-7568-3 

48. Johnson, J. L., Adkins, D., & Chauvin, S. W. (2020). A review of the quality  Indicators of rigor in Qualitative 
research. American Journal of Pharmaceutical Education, 84(1), 7120.  
https://doi.org/10.5688/ajpe7120 

49. Jones, H. A., & Chronis‐Tuscano, A. (2008). Efficacy of teacher in‐service training for  
attention‐deficit/hyperactivity disorder. Psychology in the  Schools, 45(10), 918–929.  
https://doi.org/10.1002/pits.20342 

50. Kefallinou, A., Symeonidou, S., & Meijer, C. (2020a). Understanding the value of inclusive education and its  
implementation: A review of the literature. PROSPECTS, 49(3–4), 135–152.  

 https://doi.org/10.1007/s11125-020- 09500-2 
51. Kefallinou, A., Symeonidou, S., & Meijer, C. (2020b). Understanding the value of inclusive education and its 

implementation: A review of the  literature.  PROSPECTS, 49(3–4), 135–152.  
https://doi.org/10.1007/s11125-020- 09500-2 

52. Khamzina, K., Stanczak, A., Brasselet, C., Desombre, C., Legrain, C., Rossi, S., Guirimand, N., & Cilia, F. (2024). 
Designing Effective Pre-service Teacher Training in Inclusive Education: a Narrative Review of the Effects of 
Duration and Content Delivery Mode on Teachers’ Attitudes Toward Inclusive Education. Educational Psychology 
Review, 36(1). https://doi.org/10.1007/s10648-024-09851-8 

53. Kilag, O. K. T., Diano, F. M., Jr, R. S. B., Moralista, R. B., Allego, L. L., & Cañizares, M. C. B. (2023). Leadership 
Strategies for Building Inclusive  School Communities: The Challenges of Managing Diversity in Schools. 
 inter-publishing.com. https://doi.org/10.51699/ijise.v2i5.1807 

54. Kristin, H., Uthus, M., & Løhre, A. (2023). Inclusive education for students with challenging behaviour: development 
of teachers’ beliefs and ideas for adaptations through Lesson Study. European Journal of Special Needs Education, 1–
15. https://doi.org/10.1080/08856257.2023.2191107 

55. Korpershoek, H., Canrinus, E., Fokkens-Bruinsma, M., & De Boer, H. (2019). The relationships between school 
belonging and students’ motivational, social-emotional, behavioural, and academic outcomes in secondary education: a 
meta-analytic review. Research Papers in Education, 35(6), 641–680. https://doi.org/10.1080/02671522.2019.1615116 

56. Krmangalam, & Krmangalam. (2023). Importance Of Academics Achievement In Student’s Lives. K.R Mangalam 
Vaishali.https://krmangalamvaishali.com/blogs/importance-of-academics-achievement-in-students-
lives/#:~:text=Good%20academic%20achievement%20allows%20students,%2Dsolving%2C%20and%20many%20m
ore. 

57. Kyngäs, H., Kääriäinen, M., & Elo, S. (2019). The trustworthiness of content  analysis. In Springer eBooks (pp. 41–
48). https://doi.org/10.1007/978-3- 030-30199-6_5 

58. Kyriazi, X., & Kyriazi, X. (2024). Creating Inclusive Classrooms: 10  Strategies for teachers and Administrators. 
Classter.  https://www.classter.com/blog/edtech/learning-management-systems/creating-inclusive-classrooms-10-
strategies-for-teachers-and- administrators/ 

59. Lawrence, A. (2023). Carol Ann Tomlinson - How to Differentiate  Instruction in Academically Diverse Classrooms 
(2017, ASCD) -. . .  studylib.net.https://studylib.net/doc/26181886/carol-ann-tomlinson---how-to-differentiate-
instruction-in. . . 

60. Leijen, Ä., Arcidiacono, F., & Baucal, A. (2021). The dilemma of inclusive education: inclusion for some or inclusion 
for all. Frontiers in Psychology, 12. https://doi.org/10.3389/fpsyg.2021.633066 

61. Llego, M. A. (2022). Benefits of inclusive education for all students.  TeacherPH. https://www.teacherph.com/benefits-
inclusive- education/#google_vignette 

62. Macabenta, Julie Marie, Manubag, Charles Vincent , Tabañag, Jhon Clarence,  Villegas,NiñaBailareyna, 
Villegas,Trecia Mae, & Cabanilla, Angelito Jr. (2023). Inclusive Education: Lived Experiences of 21st century 
Teachers  in the Philippines. International Journal for Research in Applied Science & Engineering Technology 
(IJRASET).  http://dx.doi.org/10.22214/ijraset.2023.48982 

63. Maheady, Larry, Patti, Angela L., Rafferty, Lisa A., Budin, Shannon & Hill, Pixita del Prado. (2019). 
Recommendations for Integrating Instruction High- Leverage Practices in Special Education Teacher Learning. 
Teacher  Education Division of the Council of Exceptional Children. 
 https://tedcec.org/sites/default/files/2020-12/TED-Brief-2-HLP- Instruction-2-PDF.pdf 

64. Mangope, B., Kuyini, A. B., & Major, T. E. (2020). Experiences of General  Secondary Education Teachers in 
Inclusive Classrooms: Implications for Sustaining Inclusive Education in Botswana. International Journal of Whole 
Schooling, 16(1), 1–34. http://files.eric.ed.gov/fulltext/EJ1246619.pdf 

65. Martin, F., & Bolliger, D. U. (2018). Engagement matters: Student perceptions on the  importance of engagement 
strategies in the online learning environment. Online  learning, 22(1), 205-222.  

https://doi.org/10.36713/epra0414


   EPRA International Journal of Environmental Economics, Commerce and Educational Management 

   Journal DOI: 10.36713/epra0414 |ISI I.F Value: 0.815|SJIF Impact Factor (2024): 8.481        ISSN: 2348 – 814X 

Volume: 11 | Issue:11 |November 2024 

 

---- 2024 EPRA ECEM     |     https://eprajournals.com/   |    Journal DOI URL: https://doi.org/10.36713/epra0414 -------13 

https://eric.ed.gov/?id=EJ1179659 
66. Martínez, R. G., Sánchez, I. M., González, D. G., & Llamas, J. L. G. (2020). Strategies for Attention to Diversity: 

Perceptions of Secondary School Teaching Staff. International Journal of Environmental  Research and Public 
Health/International Journal of Environmental Research and Public Health, 17(11), 3840.  
https://doi.org/10.3390/ijerph17113840 

67. Medina, J., Jarauta, B., Calduch, I., & Hervas, G. (2019). IMPACT ON THE STUDENTS LEARNING OF A 
TEACHING INNOVATION PROGRAM AT THE UNIVERSITY OF BARCELONA. EDULEARN19 Proceedings. 
https://doi.org/10.21125/EDULEARN.2019.1743. 

68. Minder, E. (2022). Meaning, Scope, Need and Importance of inclusive 
 education.Educationminder.com;Blogger.https://www.educationminder.com/2022/10/inclusive-education-meaning-
scopeneed.html#:~:text=Inclusive%20education%20provides%20the%20least,of%20confidence%20in%20disabled%2
0students 

69. Mitchell, D. (2020). Inclusive education. https://www.semanticscholar.org/paper/Inclusive-education-Mitchell-
Sutherland/7df59871d3ba86a609667e096484aea053c0f728#citing- papers 

70. Moran, M. (2021a). What is transferability in qualitative research and how do  we establish it? Statistics Solutions. 
https://www.statisticssolutions.com/what-is-transferability-in-qualitative-research-and-how-do-we-establish-it/ 

71. Moran, M. (2021b). What is transferability in qualitative research and how do  we establish it? Statistics Solutions. 
https://www.statisticssolutions.com/what-is-transferability-in-qualitative-research-and-how-do-we-establish-it/ 

72. Ms, T. K. (2024). Building positive relationships with students: What brain science says. Understood.  
https://www.understood.org/en/articles/brain-science-says-4-reasons- to-build-positive-relationships-with-students 

73. Muega, M. G. (2019). Inclusive Education in the Philippines: Through the Eyes of Teachers, Administrators, and 
Parents of. . . ResearchGate.  https://www.researchgate.net/publication/332961690_Inclusive_Educat 
ion_in_the_Philippines_Through_the_Eyes_of_Teachers_Administrators_and_Parents_of_Children_with_Special_Ne
eds 

74. Nachiappan, S., Damahuri, A. A., Ganaprakasam, C., & Suffian, S. (2018). Application of Higher Order Thinking 
Skills (HOTS) in teaching and learning through communication component and spiritual, attitudes and values 
component in preschool. International Journal of Early Childhood Education and Care, 7, 24–32. 
https://doi.org/10.37134/saecj.vol7.3.2018\ 

75. Nemanis, E. (2023). Increasing teacher confidence: The importance of  adaptability.  
https://www.linkedin.com/pulse/increasing-teacher-confidence-importance-adaptability-
nemanis#:~:text=A%20teacher%20who%20is%20adaptable,for%20everyone%2C%20including%20the%20teacher. 

76. Nikolopoulou, K. (2023). What is purposive sampling? | Definition & Examples. Scribbr.  
https://www.scribbr.com/methodology/purposive- sampling/ 

77. Noon, M. (2024). Adaptive Teaching: A Practical Step-by-Step guide. Third Space Learning.  
https://thirdspacelearning.com/blog/adaptive-teaching/#:~:text=Seeking%20to%20understand%20pupils'%20differen 
ces,likely %20to%20increase%20pupil%20success. 

78. Óskarsdóttir, E., Donnelly, V., Turner-Cmuchal, M., & Florian, L. (2020).  Inclusive school leaders – their role in 
raising the achievement of all  learners. Journal of Educational Administration, 58(5), 521–537.  
https://doi.org/10.1108/jea-10-2019-0190 

79. Paradowska, E. (2020). Inclusive education as seen by mainstream preschool teachers. Szkoła Specjalna, LXXXI(2), 
85–98.  https://doi.org/10.5604/01.3001.0014.1334 

80. Plows, V., & Whitburn, B. (2017). Inclusive education. In SensePublishers eBooks. https://doi.org/10.1007/978-94-
6300-866-2 

81. Politz, D. (2024). In-Depth Interviews in qualitative research — Delve. Delve.  https://delvetool.com/blog/in-depth-
interviews 

82. Quizana, C., & Espiritu, M. (2023). Challenges encountered and copingstrategies used by teachers in implementing 
SPED Inclusive Education  Program in Public Elementary Schools of Third Congressional District, Division of 
Quezon. https://ejournals.ph/article.php?id=21243 

83. Rao, K., Gravel, J. W., Rose, D., & Tucker-Smith, T. N. (2023). Universal Design for Learning in its 3rd decade: a 
focus on equity, inclusion, and design. In Elsevier eBooks (pp. 712–720). https://doi.org/10.1016/b978-0-12- 818630-
5.14079-5 

84. Reimann, A. (2019). Teaching Strategies for Incorporating Diversity. JALT2018—Diversity and Inclusion. 
 https://doi.org/10.37546/jaltpcp2018-35. 

85. Roldán, S. M., Ceballos, J. M., Aubert, A., & García, J. R. F. (2021). How  inclusive interactive learning 
environments benefit students without  special needs. Frontiers in Psychology, 12.  
https://doi.org/10.3389/fpsyg.2021.661427 

86. Sánchez, P. A., De Haro-Rodríguez, R., Caballero, C. M., & Martínez-Abellán, R. (2023). Barriers to educational 
inclusion in initial teacher training. Societies, 13(2), 31. https://doi.org/10.3390/soc13020031 

87. Saxena, S. (2023a). The role of a teacher in inclusive education. LEAD School. https://leadschool.in/blog/the-role-of-a-
teacher-in-inclusiveeducation/ 

88. Saxena, S. (2023b). The role of a teacher in inclusive education. LEAD School. https://leadschool.in/blog/the-role-of-a-
teacher-in-inclusive-education/ 

89. Selby. (2023). Empathy in Special Education: Putting Yourself in Someone Else’s Shoes. Everyday Speech. 
https://everydayspeech.com/blog-posts/general/empathy-in-special-education-putting-yourself-in-someone-elses-
shoes/#:~:text=Empathy%20means%20being%20able%20to,others%20on%20an%20emotional%20level. 

90. Sengupta, E., Blessinger, P., Hoffman, J., & Makhanya, M. (2019). Introduction to Strategies for Fostering Inclusive 
Classrooms in Higher Education. Innovations in Higher Education Teaching and Learning.  
https://doi.org/10.1108/S2055-364120190000016005. 

91. Sherpa, D. (2020). Diversity Management in Classroom: Exploration of Teacher's Role., 7, 279-288. 
 https://doi.org/10.3126/PRAGYA.V7I1.35253. 

https://doi.org/10.36713/epra0414
https://www.researchgate.net/publication/332961690_Inclusive_Educat
https://thirdspacelearning.com/blog/adaptive-teaching/#:~:text=Seeking%20to%20understand%20pupils'%20differen


   EPRA International Journal of Environmental Economics, Commerce and Educational Management 

   Journal DOI: 10.36713/epra0414 |ISI I.F Value: 0.815|SJIF Impact Factor (2024): 8.481        ISSN: 2348 – 814X 

Volume: 11 | Issue:11 |November 2024 

 

---- 2024 EPRA ECEM     |     https://eprajournals.com/   |    Journal DOI URL: https://doi.org/10.36713/epra0414 -------14 

92. Shingleton, E. (2023). How to create an inclusive classroom: 12 tips for teachers. PlanBee.  
https://planbee.com/blogs/news/how-to- create-an-inclusive-classroom-12-tips-for-teachers 

93. Silva, T. (2023). INCLUSIVE EDUCATION AND TEACHER TRAINING IN EARLY CHILDHOOD 
EDUCATION. Revista Gênero e Interdisciplinaridade. https://doi.org/10.51249/gei.v4i06.1797. 

94. Slee, R. (2018). Inclusive Education: From policy to school implementation. In  Routledge eBooks (pp. 30–41).   
https://doi.org/10.4324/9780429469084-3 

95. Smith, J.(2023).Professional development opportunities in inclusive education. portobello Institute. 
https://blog.portobelloinstitute.com/professional-development-opportunities-in-inclusive-
education#:~:text=Professional%20development%20in%20inclusive%20education%20serves%20as%20the%20corne
rstone%20for,diverse%20range%20of%20learning%20needs. 

96. Smith, Lisa Marie, M. (2024). Fostering inclusion through group learning. https://www.linkedin.com/pulse/fostering-
inclusion-through- group learning-smith-m-a-m-a-m-ed--vnpoc 

97. Subarna, M. T. N., Masud, N. A., Mensah, J., San, S. S. S., Hasan, M., & Tania, J. S.   (2022). Teaching Strategies for 
Students with Disabilities in Regular Classes. Creative Education, 13(06), 1843–1861.  
https://doi.org/10.4236/ce.2022.136116 

98. Sutton, E. (2021). Student engagement: Why it's important and how to promote it. Branching Minds. 
https://www.branchingminds.com/blog/how-to-use-the-epicenter-of-mtss-to-drive-progress-for-your-students 

99. Tech, M. (2021). Why Inclusive Education is So Important. Moms  in Motion.  
https://momsinmotion.net/why-inclusive-education-is-so- important/ 

100. Triviño-Amigo, N., Mendoza-Muñoz, D., Mayordomo-Pinilla, N., Barrios-Fernández, S., Contreras-Barraza, N., Gil-
Marín, M., Castillo, D., Galán-Arroyo, C., & Rojo-Ramos, J. (2022). Inclusive Education in Primary and Secondary 
School: Perception of Teacher Training. International Journal of Environmental Research and Public Health, 19. 
https://doi.org/10.3390/ijerph192315451. 

101. UNESCO. (2020). Inclusive teaching: Preparing all teachers to teach all students. Global Education Monitoring 
Report Policy Paper 43. https://www.unesco.org/gem-report/en/teachers-2020 

102. UNESCO. (2023). Inclusion in education. UNESCO.  https://www.unesco.org/en/inclusion-education 
103. UWSuper. (2022). Build a better connection with special education students.  

https://online.uwsuper.edu/degrees/education/msed/special-education/better-connection-with-sped-students/ 
104. Vanner, C., Quenneville, Z., Baerstoen, V., Tsangari, V., Arsenault-Carter, T., Doan, T., De Rose, S., Coristine, S., 

Mastronardi, S., Hryniw, T., Gauci, T., Russo, S., Abdulreda, S., Michie, S., Little, S., Surtees, S., Fitzmorris, R., 
Karasek, Q., Beninato, P., . . . Chomiak, K. (2022). The importance of Student-Teacher relationships. Pressbooks. 
https://ecampusontario.pressbooks.pub/educ5202/chapter/the-importance-of-student-teacher-
relationships/#:~:text=Positive%20student%20relationships%20(good%20rapport,they%20have%20fewer%20behavi
oral%20problems. 

105. Victoria. (2022). 4 Benefits of monitoring student progress in the classroom. Teach Starter.  
https://www.teachstarter.com/us/blog/4-benefits-monitoring-student-progress-classroom-us/ 

106. Villa, R. A., & Thousand, J. S. (2016). Leading an inclusive school: access and  success for ALL students. 
 https://eric.ed.gov/?id=ED571123 

107. Villegas, N. B., & Tabañag, J. C. (2023). Inclusive Education: Lived  Experiences of 21st century Teachers in the 
Philippines. www.academia.edu.  
https://www.academia.edu/100145714/Inclusive_Education_Lived_Experiences_of_21st_century_Teachers_in_the_Ph
ilippines/Wahyuni, W.,  

108. Wahyuni, W., Pratiwi, S. H., Wiandari, F., & Meutia, C. I. (2022). Inclusive  Education Training For Non-Special 
Education Primary School Teachers. International Journal for Education and Community Service, 1(1), 1-6. 

109. Watts, C. (2024). Supporting Pupils with SEN in the Classroom: Guidance for Teachers. The Hub | High Speed 
Training. https://www.highspeedtraining.co.uk/hub/supporting-pupils-with-sen-in-the-classroom/ 

110. Wong, C. A., Song, W. B., Jiao, M. G., O’Brien, E. C., Ubel, P. A., Wang, G.,  & Scales, C. D. (2021).  
Strategies for research participant engagement: A synthetic review and conceptual framework. Clinical Trials, 18(4), 
457–465.https://doi.org/10.1177/1740774521101106816/b978-0-12- 386935- 7.00007-4 

111. Woodcock, S., & Hardy, I. (2023). Teacher self-efficacy, inclusion and professional development practices: cultivating a 
learning environment for all. Professional Development in Education, 1–15.  
https://doi.org/10.1080/19415257.2023.2267058 

112. Wormuth, B. (2023). Using thick description to demonstrate trustworthiness in qualitative research. Statistics 
Solutions.https://www.statisticssolutions.com/using-thick-description-to-demonstrate-trustworthiness-in-qualitative-
research/ 

113. Yϋksel, Pelin & Yildirim, Soner. (2015). Theoretical Frameworks, Methods, and Procedures for Conducting 
Phenomenological Studies in Educational Settings. Turkish Online Journal of Qualitative Inquiry. 6. 1=20. 
https://doi.org/10.17569/tojqi.59813.  

114. Zulaikha, I. P. N., & Laeli, A. F. (2023). Differentiated Learning in Diverse Students to Meet Curriculum Targets. 
International Social Sciences and Humanities, 2(2), 436–441. https://doi.org/10.32528/issh.v2i2.259 

https://doi.org/10.36713/epra0414

